There has been little research exploring Japanese nursing students' experiences of having Western instructors in their nursing programs. The purpose of the present study was to describe Japanese nursing students' lived experiences of being taught by foreign faculty. A qualitative design using an interpretive phenomenology approach was used with purposeful sampling. Graduate and undergraduate nursing students (n = 13), who had the experience of being taught by a foreign faculty member for at least one semester, were recruited. Six themes emerged that suggested the participants went through an evolutionary process as they worked to understand and make meaning of these intercultural experiences: struggling with uncertainty, working to understand, discovering differences in teaching styles, opening my eyes to the world, thinking differently now, and wanting to know more. The work students must do to understand foreign teachers influences what they are able to learn, and must be taken into consideration by both faculty and students. To fully realize meaningful teaching outcomes within this intercultural context, it is essential that students have sustained exposure to foreign faculty.
| INTRODUCTION
The internationalization of education is well established and has become the global norm. These efforts are being driven by "historic, political and economic changes, changes in the academic and nonacademic environment, and by the strategic imperative for universities to remain at the forefront of its teaching, research and service missions" (Morris, 2009, p. 143) . Many baccalaureate nursing programs have incorporated international nursing and related topics in an effort to address "the globalization of society and enabling students and higher educational institutions to contribute toward obtaining global goals" (Tashiro, 2009, p. 7) . As a result, Asian universities have hired foreignborn and -educated faculty (Le Ha, 2013) . Responding to this trend, Tsuneyoshi (2005) stated "Englishization as an internationalization strategy found that using English touches on very deep-seated cultural and social issues, which far exceed simply changing the language of instructions" (p. 81). He raises the key issue of intercultural education; how do we create successful learning environments when the teacher and the students come from different cultural backgrounds? This is particularly important for Western educators, who frequently have been sought out for their expertise to teach advanced nursing topics in Asian countries. Profound differences exist between Western and Asian cultures (Dodgson, 2008; Nisbett, 2003) , which could greatly influence the teaching/learning process in ways that have not been widely researched. The purpose of the present study was to describe Japanese nursing students' perceptions of what and how they learned from foreign faculty.
| Literature review
Asian learners are situated in cultures that are described as a "highcontext society", which is built upon the nature of their written and spoken language (Hall, 1981) . Western students hear words more concretely and literally, without the regard for the context that is observed with the Asian learner. For example, when Americans use the word "I", it simply means "me". When Asians use the word "I", it means I in relationship to the group that I am presently with, or to my family, or to my colleagues. These communication approaches are rooted in the differences between the linearity of the English language and the contextual nuance of the Asian languages (Dodgson, 2008; Henderson, Barker, & Mak, 2016; Nisbett, 2003) . Hammond (2007) describes the Japanese learner as one whose responsibility in class is seen as group mindedness, consensual decision-making, and formalized speechmaking. Successful learning occurs through this process of discussion and consensus, which is a group goal rather than a personal achievement.
Another profound difference in the learning environment is the nature of the responsibilities of the teacher and the learner. In an Asian learning context, the student's classroom responsibility is one of making sense of what is said, unlike the Western context where the teacher has the responsibility to be clearly understood by the student (Cox, 2011; Wang, Andre, & Greenwood, 2014) . Anderson, Friedemann, Bűscher, Sansoni, and Hodnicki (2012) makes the point that "because it is the listener's responsibility to comprehend the speaker, embarrassment from failing to understand the speaker the first time often prevents the asking of clarification questions" (pp. 102, 104).
| Research on intercultural teaching/learning
Faculty teaching interculturally might recognize the need to understand and evaluate what is different and what methods of teaching are most effective within the specific context where they are teaching (Stone, Hua, & Turale, 2016) . Although many theories of education have been formulated, few have been framed in terms of intercultural teaching (Le Ha, 2013) . In their comprehensive review of the literature (n = 79) on intercultural learning (1996) (1997) (1998) (1999) (2000) (2001) (2002) (2003) , McAuliffe and Cohen (2005) stated that most studies were "descriptive and lack a theoretical basis. Equally sparse is the literature on students who are experiencing foreign teachers who can describe and evaluate what they experienced and their perspective on this learning experience" (p. 24). They found that Western educators wrote all but 17% of the reviewed articles without collaboration from their intercultural partners. Since their review, the literature focused on students' perceptions of their intercultural learning experiences continues to be sparse, predominately focusing on students working cross-culturally in countries other than their own (Moore, Pun, & Vacarello, 2018; Stone, van der Riet, & Junlapeeya, 2014) .
Cultural differences in etiquette, communication patterns, and interpretations of behavior might cause dissonance between the teacher and learner if these differences are not clearly understood and attended to by the educator (Wang et al., 2014) . The cultural differences in teaching styles described in the literature are summarized in Table 1 (Hammond, 2007; Nisbett, 2003) . The lack of literature on the effectiveness of intercultural nursing could be the result of the difficulty of designing meaningful outcome studies (Kealy, 2015) . A few qualitative studies have occurred among Asian students taught for short periods of time by Western faculty, providing descriptions of these brief experiences. For example, the only published research from the Japanese nursing student perspective we found was a study that examined student nurses' perceptions about the performance of one intercultural teacher in one course (Cox & Yamaguchi, 2010) . The class was taught in English with the use of an interpreter. The researchers noted that cultural differences made it difficult for Japanese students to objectively evaluate their teacher, as showing respect for their teachers was a more powerful value. However, older graduate students, who had been expected to do many different types of evaluations, seemed eager and ready to evaluate the foreign faculty.
Although intercultural teaching/learning situations have increased exponentially in recent years, research on the nature and the lived experience of these encounters has not. Missing in this knowledge base are clearer reflective understandings that come from prolonged teaching/learning relationships. To better understand the intercultural teaching/learning situation, we sought a study context in Japan where there was prolonged student exposure to teaching by foreign instructors. The aim of the present study was to describe Japanese nursing students' lived experiences of being taught by foreign faculty. 2 | METHODS
| Design
A qualitative design using an interpretive phenomenology approach was employed. It was the most appropriate design and conceptual approach because in-depth personal perception narratives about the meaning that individual students had of their lived experiences were sought. The lived experience is contextual and comes about through an awareness of one's existential context, which is best understood by a person's perceptions (Benner, 1994) . The strength of this design in gathering data about the lived experience of nursing students has been well established over the past 20 years (Benner, 1994; Chan, Brykczynski, Malone, & Benner, 2010; Polit & Beck, 2017) .
| Participants
Purposeful sampling was used to recruit graduate and undergraduate nursing students at one university school of nursing. The inclusion criteria were a full-time graduate or undergraduate nursing student who had undertaken at least one semester of an international nursing course taught by a faculty member from a country other than their own. All other students were excluded. To recruit participants, the Japanese research team put up posters advertising the study and asking interested students to contact them. The team member then asked potential participants if she/he would be willing to participate in the study. The sample reached saturation at 13 participants (4 [30.8%] undergraduate students and 9 [69.8%] graduate students). Although this was not a distribution similar to that of the general school's population (Table 2) , it was deemed appropriate because the graduate students had much greater contact with foreign teachers.
Undergraduates had one 6 week course, whereas graduate students had a number of courses.
| Setting
The study took place at a private university with 50 full-and part-time faculties and additional clinical instructors, located in an inland city in northeastern Japan. Although this city is one of five in this area with a population of approximately 100 000 people, the population is shrinking due to decreasing birth rates and aging. The university has approximately 374 (97%) students enrolled in Bachelor of Nursing, Bachelor of Science in Nursing, or 1 year postgraduate certificate programs, and 12 (3%) enrolled in masters programs. Most of the graduates find work in this area. Additional contextual factors important to situate the study are shown in Table 2 .
The Western faculty hired by the School of Nursing at the university where this study took place were senior educators, each with >10 years of teaching experience. All had had previous experience teaching in countries other than their own. English was their primary language, and they had only a minimal understanding of Japanese. All three participated in all faculty activities within the School of Nursing.
| Ethical considerations
The institutional review boards (IRB) at Arizona State University and Saku University approved the study protocol. Informed consent was obtained from participants prior to data collection. The interviewers assigned code numbers so that the US team members, who would be guiding the analysis, did not know the identity of the participants.
Maintaining participant anonymity underpinned all our procedures and data handling.
| Data collection
One of the essential elements of this research approach is the role the researchers play. Unlike many approaches where the researcher makes extensive attempts to take themselves out of the process, the interpretative phenomenological approach recognizes the influence of the researcher on the research process by assuming the research has been co-created by the participant and the researcher (Benner, 1994) .
The US team consisted of female nursing academics with >15 years of international research experience, who were living in the USA at the time of data collection. Their additional roles were in developing the study design, obtaining the US-based IRB approval, co-leading the research team meetings, and the iterative data analysis process. Interview and demographic data were collected by the three Japanese research team members in Japanese over 10 months during English by an expert medical translator, who was not part of the research team. We also used a back-translation process (verbatim transcription of the Japanese content was done by a bilingual translator, followed by back-translation and clarification of language nuances using an iterative group process until final agreement on the translation was reached) (Chen & Boore, 2009 ).
| Data analysis
Demographic data for both graduate and undergraduate participants were categorized, and frequency distributions completed. The first step in the qualitative data analysis was the independent analysis of meaning units (ideas) by each team member. The Japanese team members analyzed the data in Japanese, and the US researchers in English.
During the second phase, meaning units were identified jointly by consensus, while paying close attention to developing clear understandings of language nuances and to maintaining the participants' voices. This process continued until the thematic content within the data was determined and mutually agreed upon. 
| RESULTS
The majority of participants were graduate students, unlike the general demographic of the college ( Table 2 ). Most of the participants (n = 10, 77%) did not speak English, but had traveled outside of Japan (Table 3 ).
The sample reached saturation at 13 participants (4 [30.8%] undergraduate students and 9 [69.8%] graduate students). Although this was not a distribution similar to that of the general school's population (Table 2) , it was deemed appropriate because the graduate students had much greater contact with foreign teachers. Undergraduates had one 6 week course, whereas graduate students had a number of courses.
| Thematic analysis
Six themes emerged from the data and were defined as: struggling with uncertainty, working to understand, discovering differences in teaching styles, opening my eyes to the world, thinking differently now, and wanting to know more (Table 4) .
| Struggling with uncertainty
Participants reported being interested in having foreign faculty teach their classes, but were concerned about having classes taught in English. Participants were uncomfortable with the uncertainty surrounding how they would learn:
As soon as I knew the class language was English, I
didn't like it. I was anxious. As participants' discomfort grew, their coping strategies changed:
My first impression wasn't very good because I couldn't understand English very well. I felt like: "Why Once participants adjusted to the use of interpreters in the class, they began to feel more comfortable:
I saw a wall…in front me. I didn't think I could do it because I was not good at English and could not understand the language, but actually, with the interpreted content of the class, I could understand it. (Participant 13)
| Working to understand
Once the initial anxiety passed, participants found ways -some success- 
| Discovering differences in teaching styles
All of the participants contrasted the differences between the Japanese and Western teaching styles:
I think the quantity of communication between students and professor was greater than that of Japanese counterparts. I have been thinking that (the) Japanese way was in the natural order of things. I noticed that The more interactive style of the foreign teachers was both interesting and anxiety producing: "Japanese teachers would say, 'Are there any questions?' at the end of class" (participant 10). In contrast, the Working to understand Participants' efforts related to overcoming the barriers created by language differences and translations processes Double work and lost time looking up words; negative feelings about English language changed after exposure; wanted more accommodation to their lack of language skills; questioning completeness of translation
Discovering differences in teaching styles
Participants perceptions about the ways that foreign faculty delivered content and interacted in the classroom Content was contextualized; flexible; student-centered learning; more student feedback; opportunities provided for critical thinking and sharing ideas; less adherence to strictly-defined roles of student/teacher
Opening my eyes to the world Perceptions regarding a broader view of nursing and education outside of Japan Initial resistance to learning about other cultures; glimpse into alternative ways of thinking and doing; comparing and contrasting differences in professionalism in nursing; reflecting on how things are done in Japan and learning about the strengths of the Japanese health-care system
Thinking differently now Participants' descriptions of how their thinking was changed through class experiences.
Increasing ability to think more deeply; increased commitment to nursing; taught me to ask questions and reflective thinking; desire to better understand the world Wanting to know more Participants' eagerness to learn more about the topics of the class and English language
Limitations of the translation; wanting to learn more English; increased confidence as the class went on foreign teacher would ask questions during class, often causing students discomfort.
| Opening my eyes to the world
Participants expressed their expanding understandings about nursing:
I was not interested in English or in abroad. I just wanted to be a nurse in Japan and to care for Japa- . The more extended time the students spent with foreign faculty allowed the students to move beyond their initial reactions and to examine their own attitudes and beliefs over time. As a result of these design strengths, our findings suggest a possible East-West intercultural teaching/ learning evolutionary process that has not previously been reported.
The discomfort many participants felt initially was affected by suddenly feeling that they did not understand the context of their learning environment; a situation that has been described as occurring among Japanese nursing students unfamiliar contexts (Honda, LevettJones, Stone, & Maguire, 2016) . The attention of the participants to their own process during the classes was insightful, and illustrated how Japanese students understand the importance of process; a cultural norm often missed by Westerners (Nisbett, 2003) . It would be unusual for Western students to attend so carefully to process. This finding highlights the importance of Western teachers learning about the culture in which they choose to work.
The student-engagement approach of many Western educators is unfamiliar and anxiety producing in most Asian classrooms (Melby, Dodgson, & Tarrant, 2008; Nisbett, 2003) . In a high-context culture, such as Japan, understanding expectations of others is essential for harmonious interactions (Esterhuizen & Kirkpatrick, 2015; Nisbett, 2003) . Japanese students respect their teachers, placing great value on having a harmonious relationship with them (Esterhuizen & Kirkpatrick, 2015; Henderson et al., 2016) . Cultural patterns of communication between students and teacher could preclude students from making their teacher aware of their discomfort, which is not the norm in Western classrooms. The differences between the participants' usual teachers and the foreign teachers were evident. These differences resulted in participants having to work harder to understand and respond to the differences in teaching styles. During intercultural teaching/learning situations, this is hugely magnified; a situation easily misinterpreted by the teacher (Melby et al., 2008) . Participants' initial distress within the intercultural learning environment needs to be understood from a cultural perspective by Westerners working within this situation, and not misinterpreted by viewing it from a Western paradigm (Griffiths et al., 2014; Kealy, 2015) . Therefore, we suggest, in line with other researchers (Cox, 2011; Kealy, 2015) , that any faculty taking on a teaching assignment in a foreign country learn as much as possible about the teaching/learning styles of the students, the cultural etiquette norms, and communication patterns.
The participants' evolutionary process led to a more in-depth process of meaning making. Other researchers have found that the length of exposure to intercultural situations improves understanding by all parties (Griffiths et al., 2014; Hamad & Lee, 2013; Kealy, 2015) . We suggest that researchers need to take into consideration the amount of exposure to the intercultural experience when studying intercultural teaching/learning.
| Limitations
The limitations of the present study are due to the methodology and the specific context in which the study was conducted. When using this methodology, no attempt is made to generalize findings; it is an assumption of this type of research that our results are context dependent, including the specific Western faculty and the course content. In the current university setting, students interacted with three foreign faculty members, thus their experiences were limited to the particular faculty member's approach, which might not reflect foreign faculty in general. Additionally, the sample was disproportionally graduate students, who were older and had more life experience, and perhaps more interactions with non-Japanese individuals. The sample was obtained through student self-selection, requiring students to seek out participation in this study. The necessity of using interpreters at some points during both the graduate and undergraduate classes increased the possibility of misunderstandings on the part of both students and faculty. Although we paid particular attention to language nuances, it is possible that misconceptions or inappropriate translations occurred.
| Conclusions
An intercultural research team found that students who had been taught by foreign faculty for an extended period of time were able to articulate an evolutionary process, moving from disengagement to sustained engagement with both the foreign teacher and the content.
This evolutionary process offers insights that might be useful for students and faculty in similar situations. Implications for practice suggested by these findings include orienting both students and foreign faculty to the evolving nature of the cross-cultural learning environment. The evolutionary process also offers the possibility for future research to test this model in various cultural contexts.
